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Course Context 
 
This sequence is designed for a 10-week advanced undergraduate writing course in my 
department’s writing minor. I teach the course as a multimodal rhetoric and technical 
communication class. About half the students are English majors and half are from other 
departments. Students in the course bring a wealth of linguistic, cultural, disciplinary, and 
composing resources, and the sequence is designed to create space for students to draw on 
and share those resources, to explore and take risks, to set appropriately challenging goals 
and be accountable to them, and to learn and apply concepts from rhetoric and technical 
communication as they build toward a final project. 
 

Principles and Goals 
 

• Model attending to the making and marking of differences (in languages, media, 
cultures, disciplines, knowledges, bodies, space and time, etc.) and working ethically 
and empathetically across differences 

• Offer transdisciplinary vocabulary/concepts for making and working across 
difference 

• Create space for students to draw on their incomes and explore projects related to 
their interests 

• Create space for nonlinear composing processes and for failure 
• Share the responsibility of accountability with students by working with them to set 

appropriately challenging goals specific to their projects 
• Create a feedback-rich environment 
• Collaborate with students in developing contextualized effectiveness 

measures/usability tests to assess their projects 
 

Sequence Format 
 
The first eight weeks of the quarter are dedicated to exploring, modeling, and practicing 
concepts and strategies through combinations of weekly readings and discussion, modeling, 
and studio sessions. Grading is contract-style, so that students are rewarded for engaging in 
the process, even if they change directions, and even if what they’re working on doesn’t 
work as planned. Each week’s studio has a suggested activity related to the concept we’re 
exploring that week, and these activities are more-or-less linear in building toward a project, 
but students can modify the activities or return to previous prompts. In studios, students 

Rhetoric in the Making 
A Project Sequence 



Ann Shivers-McNair 
University of Washington 
 

2 

informally share their work-in-progress and give each other feedback. Students collect and 
digitize artifacts from each week’s work (studio materials, notes, images, audio and/or 
video recordings, etc.) and post them in their digital archives, along with questions and 
ideas they want me to respond to. 
 
The last two weeks of the quarter are dedicated to more formal (but still work-in-progress) 
presentations of students’ final project deliverables and effectiveness measures. During finals 
week, they can draw on the presentation feedback from their classmates and from me to 
refine and finalize their deliverable and effectiveness measure (and digitize them, if they are 
not born-digital) to submit in their digital archives. The presentation and student-developed 
effectiveness measure serve to triangulate and contextualize the assessment of the final 
project. 
 

Studios 
 
Week One 

 
Week Two 

 
Week Three  

 

Concepts and Readings 
Making and marking difference 
--Malea Powell’s (2012) “Stories Take Place: A 
Performance in One Act” 

Studio Activity 
Introduction to studio format and overview of the 
studio arc and final project 

Concepts and Readings 
Boundaries and translation  
--Laura Gonzales and Rebecca Zantjler’s (2015) 
“Translation as a User Localization Practice” 
--David Sheridan’s (2010) “Fabricating Consent: 
Three-Dimensional Objects as Rhetorical 
Compositions” 
 

Studio Activity 
Make something that involves both writing and 
another forms of making (visual, aural, 2D, 3D, 
performed, etc.). Record process artifacts from all 
stages of the making and writing process, paying 
attention to boundaries (what counts as “writing” 
or “not writing” and why, etc.) and translations 
(across media, languages, time, bodies). 

Concepts and Readings 
Design and kairos 
--d.School’s (2010) “An Introduction to Design 
Thinking” 
--Sharon Crowley and Debra Hawhee’s (2012) 
“Kairos” (excerpt) 

Studio Activity 
Identify a community—and you can define this in 
your own way, according to your interests—that 
you are interested in and have access to, and come 
up with a list of questions about the community to 
which you hope find answers. How might you find 
answers to those questions? 
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Week Four 

 
Week Five 

 
Week Six 

 
Week Seven 

 
Week Eight 

 
 
 

Concepts and Readings 
Empathy and accessibility 
--Jordan Kushins’ (2015) “Empathetic Design” 
--Shawn Henry’s (2007) Just Ask: Integrating 
Accessibility Throughout Design (excerpt) 
 
 

Studio Activity 
Spend time in the community. What are their goals 
and interests? How do your goals and interests 
intersect? What would a kairotic, empathetic, 
accessible in(ter)vention look like? Record notes 
and other audio/visual artifacts with permission.  

Concept and Readings 
Prototyping 
--Todd Warfel’s (2009) Prototyping: A Practitioner’s 
Guide (excerpt) 

Studio Activity 
Make a prototype of your in(ter)vention, 
incorporating your research and experiences with 
the community you’re inventing/intervening in. 

Concept and Readings 
Usability testing 
--Dana Chisnell’s (2009) “Usability Testing 
Demystified” 
--Jennifer Bergstrom’s (2013) “Moderating 
Usability Tests” 

Studio Activity 
Design and implement a usability test for your 
prototype. 

Concept and Readings 
Metanoia and failure 
--Kelly Myers’ (2016) “Metanoic Movement: The 
Transformative Power of Regret” 
--Kate Losse’s (2016) “The Art of Failing 
Upward” 
 

Studio Activity 
Refine and retest your prototype, or go back to 
research and design, or create a genealogy of 
failures or exclusions (the things that didn’t work 
and/or that you decided against along the way). 

Concept and Readings 
Rhetorical strategies for presentations 
--lecture/modeling and handout 
 

Studio Activity 
Keep working on your prototype, or make a 
plan/outline for your final project presentation.  
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Final Project 
 
The final project should build from the studio activities in this course, but it does not 
necessarily have to be something that is “finished” or “working” in the ways students 
originally envisioned—especially if they realized they needed to go back to the drawing 
board during the studios. The final project deliverable may end up being a genealogy (or 
even a celebration) of failures, or it may be a new prototype that addresses problems that 
arose from testing earlier versions, or it may be the ready-to-go-live version of what 
something designed and tested over the quarter. Final projects can be individual or 
collaborative (all group members will receive the same grade except when there is 
significant evidence that a group member has not contributed substantively). I serve as a 
project manager/mentor and will help students set and be accountable to appropriate goals. 
I also help students design ways to measure the effectiveness of their project deliverables. In 
fact, an initial effectiveness measure could even become the deliverable for the final project: 
if the effectiveness measure revealed problems that cannot be resolved within the time left, 
students can treat that test AS the deliverable and then design another effectiveness 
instrument (perhaps in the form of a self-assessment or a design for a new prototype based 
on what was learned from the "failed" test). 
 
In weeks nine and ten, students present on their work-in-progress. They are asked to 
account for the ways in which they are working ethically and empathetically across 
differences (in media, languages, genres, knowledges, disciplines, cultures, bodies, etc.) and 
to solicit feedback from their audience (classmates and me) on their deliverables and 
effectiveness measures.  
 

Grades 
 
Studios = 60% 

Each week = 7.5% 
 
Final project = 40% 

Presentation = 15% 
Deliverable and effectiveness measure = 25% 

 

 

 

Contact info: asmcnair@uw.edu 
 

I’m happy to share more detailed descriptions of the studio logistics, prompts, final 
project details, assessment measures, etc. 


